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Abstract

This is a case study aiming to examine beliefs regarding language learning among 45 first-year

students in the Department of Physical Therapy, Faculty of Rehabilitation, Hyogo University of Health

Sciences. For teachers, investigating learners’ beliefs is important not only for understanding students’

preferences in a language learning class but also for choosing appropriate materials and methods for

lessons. This study utilized the Belief about Language Learning Inventory developed by Horwitz (1987)

as the survey method. The results obtained from the survey will be useful for planning future language

courses.
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I Introduction

Foreign language learners employ various
learning styles and strategies, which is one of the
main determinants of the students’ success in
learning a second or foreign language. Learners’
beliefs strongly influence their choices(Horwitz,
1987"; Yang, 1999%). The definitions of belief in the
field of Second Language Acquisition (SLA)vary,
including definitions such as “learners’ philosophy
of language learning” (Abraham & Vann, 1987)%,
“learning culture” (Riley, 1997)?, and “metacognitive
knowledge” (Wenden, 1986)%. This is because
researchers try to recognize the phenomenon and
verbalize the thought itself (Freeman, 1991)°.

The construction of learners’ beliefs is affected

by age, gender, personal experience, teachers,

classroom activities, and family. This study is based
on the premise that learners’ beliefs are constructed
by their experiences in high school and junior high
school. As such, this study adapted the definition of
beliefs as “opinions which are based on experience
and the opinions of respected others, which influence
the way [students] act” (Wenden, 1986)%"

Horwitz (19857, 1987") was the first to conduct
systematic research into language learning beliefs.
Since then, extensive research in second and foreign
language learning and teaching has been devoted
to beliefs held by language learners and language
teachers. Horwitz(1987)"developed the Belief about
Language Learning Inventory (BALLI)to assess
learners’ beliefs and identified five main themes: 1)
foreign language aptitude, 2)difficulty of language

learning, 3)nature of language learning, 4)learning
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and communication strategy, and 5)motivation.
BALLI has been widely used to examine learners’
beliefs regarding language learning (Jee, 2017%
: Nunan, 1995¥; Truitt, 1995'; Yan, 2020""; Young,
1992'%).

On the other hand, some critics argue that BALLI
is inadequate to assess learners’ beliefs. Kuntz

(1996) ¥raised questions regarding the validity of
the divisions of themes in BALLI, stating that the
themes were generated by language teachers, not
learners, and there was no statistical backing for
choosing the themes. Kuntz argued that BALLI
themes, in fact, represent what the teachers think
students believe. Wenden (1987)Yexamined the
learning activities inside and outside the classroom
of 25 adult English as a foreign language learners
in the US and identified 12 explicit statements
representing learners’ prescriptive beliefs, which
she categorized into three main groups: 1)using
the language, 2)learning about the language, and
3)the importance of personal factors. Learners in
group 1 often utilized communication strategies
and focused on the meaning and social purpose of
the interaction rather than language form, placing
importance on using the language. Learners in group
2 tended to use cognitive strategies to understand
and remember specific items of language. Learners
in this group were much more conscious of
language form, focusing on whether the context
or activity provided an opportunity to hear “good”
or “proper” language and viewing error correction
as an advantage. Learners in group 3 used similar
strategies to the other two groups; however, they
focused on feelings associated with language learning
activities and the context of learning, including the
qualities of the teacher and the social environment.
As such, this study identified different themes than
BALLIL Hence, Wenden (1987) Wsuggested that a
more comprehensive and representative set of belief
categories was needed.

However, numerous studies support the themes
categorized in BALLI(Nikitina & Furuoka, 2006)'.
Truitt (1995)'?, for instance, used BALLI to examine
the beliefs of 204 second-year university students

in Korea learning English as a foreign language
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and identified 25 items and five factors: 1)value
and nature of learning English, 2)self-efficacy/
confidence in speaking, 3)importance of correctness/
formal learning, 4)ease of learning English, and 5)
motivational factors. Nikitina and Furuoka(2006)'
observed that some items in Truitt's study could
be replaced by BALLI themes. Truitt(1995)'”
showed that learners’ beliefs correlated with their
experiences and background factors of life in English-
speaking countries. Therefore, learners’ beliefs may
change based on cultural background and experience.
Mori(1997) ®investigated the beliefs of 187 university
students in the US learning Japanese as a foreign
language using an original questionnaire and
identified six categories: 1)kanji(Chinese characters)
are difficult; 2)analytic approach focusing on kanji
elements; 3)risk taking and favoring communication
rather than focusing on errors; 4)avoid ambiguity; 5)
Japanese is easy; and 6)reliance on the first language

(L1). Barcelos(2008)”stated that although Mori

(1997)¥did not apply BALLI, the first and second
categories were similar to language difficulty in
BALLI, and the second and third categories were
similar to learning strategy in BALLI Therefore, this
study shows support for BALLIL

Since Horwitz(1999)'®suggested the need for
further research to identify the effect of cultural
background on learners’ beliefs, extensive research
has been conducted using BALLI as a tool in culture,
environment, and target languages (Jee, 2017¥; Mori,
1997'9; Truitt, 1995'%; Yan, 2020'Y, Yang, 1992'?).
Jee(2017)®, for instance, utilized BALLI to examine
beliefs and perceived linguistic self-confidence (PLS),
developed by Pyun et al.(2014)', of 156 learners
studying Korean as a foreign language in Australia
and identified three groups: high PLS group, mid
PLS group, and low PLS group. While students had
a positive attitude toward language learning, only
half believed that speaking Korean could provide
good job opportunities, and 37% were uncertain
whether Korean would be beneficial in business.
Most students believed that listening and speaking
are more difficult than reading and writing, with
speaking being the most difficult. The study found

a positive correlation between beliefs and levels of
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perceived linguistic self-confidence in motivation and
expectations.

Yan (2020)"Wexamined the language learning
beliefs of 300 second-year college students in China
using BALLI and statistical analyses. The results
indicated that students believe that grammar,
vocabulary, and translation are important factors in
language learning, which is the focus of traditional
English teaching and is used as an assessment
criterion of English. Therefore, it will inevitably
affect students’ cognition of English learning. A
descriptive analysis found that while students think
English is difficult, they have some confidence in
speaking English well. Results of the t-test showed
that Korean students have lower self-efficacy
than Chinese students. Yan(2020)"Wbelieved this
could be because Chinese students graduated
from Chinese middle school, while 47.5% of Korean
students graduated from Korean middle school and
experienced language and cultural differences in
the post-university transition period. In addition,
Korean students focused more on grammar than
Chinese students. Most of the students considered
English a good tool for better job opportunities,
unlike Jee(2017)¥, who found that students learn
Korean to deepen their understanding of Korean
people and culture. Further, Yan(2020) Y found that
Korean students emphasized the importance of
pronunciation, potentially due to living in a bilingual
community and communicating using two languages.

As can be seen, BALLI is widely used in the
field of second or foreign language acquisition.
Understanding learners’ beliefs can give teachers
insights into beliefs that facilitate or hinder
learning. Bacon and Finnemann (1990)*state that
when establishing a curriculum framework, it is
important to realize student behavior regarding
language learning and learner expectations for the
foreign language course. Understanding learners’
beliefs allows teachers to choose the appropriate
pedagogical methods for learners, which accelerate
their learning autonomy(Yang, 1998)2’. In order
to nurture learners' autonomy, teachers need to
understand what kind of beliefs students have on

language learning and what makes their attitude

29

towards language learning. This research explored
beliefs about language learning of first-year college

students in the department of physical therapy.

I Methodology

1. Participants

The participants were 45 first-year university
students(21 men and 24 women)belonging to the
department of Physial Therapy in Kansai region.
They have been studying English more than six
years. Although they were not majoring English,
they took English classes as a compulsory subject at
university. In this semester, they were required to
take online video classes instead of in-person classes.
When the questionnaire was distributed in April
2020, students were asked to respond voluntarily
and informed that the survey has nothing with their

grade.

2. Instruments and Data collection

A questionnaire based on BALLI was administered
to students at the first lesson of the first semester
through an online Moodle platform. The items were
translated into Japanese according to Japanese
context and rated on a five-point Likert scale (totally
agree=1, agree=2, Neither agree nor disagree=3,
disagree=4, totally disagree=5). Students were asked

to use the scale to rate their opinions.

II Results

The results of the questionnaire are shown in
Table 1 using five themes.

Overall, 31 students answered that English is
difficult or very difficult(item 4, scale 1 and 2: total
31)and over half said they had more difficulty
speaking than listening (item 24, scale 4 and 5: total
25). Some students also believed that reading and
writing were easier (item 28, scalel and 2: total 22).
Half of the students believed that they could not
acquire English (item 15, scale 4 and 5: total 29),
which could be related to item 14 (scale 2 and 3: total
33). For item 14, most students answered 1-2 years

or 3-5 years to become fluent. However, in their
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Table 1. Questionnaire results (“totally agree=1, agree=2, neither agree nor disagree=3, disagree=4, totally disagree=5")

likert scale

1 2 3 4 5
theme tem totally neither . totally
agree agree agree nor disagree disagree total
disagree
1. It is easier for children than adults to learn a foreign 10 22 11 2 0 45
language. (22%) (49%) (24%) (4%) (0%) (100%)
2. Some people have a special ability for learning 1 9 16 16 3 45
foreign languages. (2%) (20%) (36%) (36%) (7%) (100%)
10. It is easier for someone who already speaks a 0 8 13 20 4 45
foreign language to learn another one. (0%) (18%) (29%) (44%) (9%) (100%)
15. T have a special ability for learning foreign 0 2 14 16 13 45
languages. (0%) (4%) (31%) (36%) (29%) (100%)
Foreign language aptitude 22. Women are better than men at learning foreign 0 0 13 15 17 45
languages. (0%) (0%) (29%) (33%) (38%) (100%)
29. People who are good at mathematics or science are 3 7 10 13 12 45
not good at learning foreign languages. (7%) (16%) (22%) (29%) (27%) (100%)
32. People who speak more than one language are 7 19 13 4 2 45
very intelligent. (16%) (42%) (29%) (9%) (4%) (100%)
33, We (Japanese people) learn English efficiently. (0(;)) (7:2/0) (3;5%) (4%)2%) (115%) (1(;15%)
34. Everyone can learn to speak a foreign language. 8 17 10 4 3 45
' ) (18%) (38%) (22%) (16%) (7%) (100%)
3. Some languages are easier to learn than others. (94(1%)) (316(2/0) (316(3/0) (1:?%) (7:;)) (135%)
4. English is:
b i e T T R T T
‘ f : (22%) (47%) (27%) (4%) (0%) (100%)
3. a language of medium difficulty
4. an easy language
5. English has similar sentence structure to Japanese. (0((;)) <4?%)) (1§%> (43%4)) (3132@ (1615)%)
10 2 18 13 2 45

6. I believe that T will learn to speak English very well. (22%) (4%) (40%) (29%) (4%) (100%)

The difficulty of language -
14. If someone spent one hour a day learning a

learning .
language, how long would it take them to speak very
well:
1. less than a year 0 16 17 6 6 45
2.1-2 years (0%) (36%) (38%) (13%) (13%) (100%)
3. 3-5 years
4. 510 years
5. You cannot learn a language in 1 hour a day.
24. It is easier to speak than to listen and understand 1 8 11 22 3 45
a foreign language. (2%) (18%) (24%) (49%) (7%) (100%)
28. It is easier to read and write English than to speak 7 15 10 11 2 45
and understand it. (16%) (33%) (22%) (24%) (4%) (100%)
8. It is necessary to know about English-speaking 11 15 12 6 1 45
cultures to speak English. (24%) (33%) (27%) (13%) (2%) (100%)
11. Tt is best to learn English in an English-speaking 17 22 3 2 1 45
country. (38%) (49%) (7%) (4%) (2%) (100%)
16. The most important part of learning a foreign 5 17 12 11 0 45
The n: ‘1 ) . language is learning vocabulary words. (11%) (38%) (27%) (24%) (0%) (100%)
¢ nature of language learning 20. The most important part of leaning a foreign 5 21 11 6 2 45
language is learning the grammar. (11%) (47%) (24%) (13%) (4%) (100%)
25. Learning a foreign language is different from 5 13 15 10 2 45
learning other academic subjects. (11%) (29%) (33%) (22%) (4%) (100%)
26. The most important part of learning English is 0 1 13 22 9 45
learning how to translate from my native language. (0%) (2%) (29%) (49%) (20%) (100%)
7. It is important to speak English with an excellent 19 18 5 2 1 45
pronunciation. (42%) (40%) (11%) (4%) (2%) (100%)
9. You shouldn't say anything in English until you can 0 1 0 27 17 45
say it correctly. (0%) (2%) (0%) (60%) (38%) (100%)
12. If someone speaks English, I would go there to 4 13 13 11 4 45
practice speaking English. (9%) (29%) (29%) (24%) (9%) (100%)
13. It is okay to guess if you do not know a word in 10 24 8 3 0 45
Learning and communication English. (22%) (53%) (18%) (7%) (0%) (100%)
strate .. .
&y 17. It is important to repeat and practice a lot. (8:(3)(2/0) (28%) (0(3/0> (08/0> (0(;)) (135%)
L . . . 10 15 11 8 1 45
18. I feel timid speaking English with other people. (229%) (33%) (24%) (18%) (2%) (100%)
19. If beginner students are permitted to make errors 12 30 1 1 1 45
in English, it will be difficult for them to speak. (27%) (67%) (2%) (2%) (2%) (100%)
21. Tt is important to practice with audio devices, 10 25 9 1 0 45
DVDs, and computers. (22%) (56%) (20%) (2%) (0%) (100%)
23. If T could speak English very well, T would have 15 22 7 1 0 45
many opportunities to use it. (33%) (49%) (16%) (2%) (0%) (100%)
27. If T learn English very well, I will have better 10 19 9 5 2 45
L opportunities for a good job. (22%) (42%) (20%) (11%) (4%) (100%)
Motivation 30. People in my country feel that it is important to 17 20 5 3 0 45
learn English. (38%) (44%) (11%) (7%) (0%) (100%)
31. T would like to learn English so that I can get to 10 17 16 2 0 45
know People who speak English better. (22%) (38%) (36%) (4%) (0%) (100%)
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perspective, studying English for over six years was
insufficient to become fluent, which may explain
answers to item 15. Half of the students answered
that they did not study English efficiently (item 33,
scale 3 and 4: 37), and most students believed that
anyone could speak English(item 34, scale 1 and 2:
25). Over half of the students thought that, when
learning a foreign language, it is necessary to know
the culture in the respective country (item 8, scale 1
and 2: total 26)and item 11(scale 1 and 2: total 39).
Also 37 students thought that it was important to
have good pronunciation (item 7, scale 1 and 2: total
37). Furthermore, same number of students (37
students)stated that correctness was unimportant
(item 9, scale 1 and 2: total 37)but that they were
shy to speak English (item 18, scale 1 and 2: total 25).
Most of the students answered that they guessed
the meaning of the words when they encountered
unknown words (item 13, scale 1 and 2: total 34).
Almost all students (42 students)answered that they
would continue using the wrong sentences unless
someone corrects them (item 19, scale 1 and 2: total
42). Also, students thought that speaking English
fluently would allow them to find better jobs (item
27, scale 1 and 2: total 29). In this study, over half
of the students thought that learning English was
important (item 30, scale 1 and 2: total 37).

IV Discussion and Conclusions

Students in this study believed that speaking was
the most difficult, followed by listening, reading,
and writing. These results supported Jee(2017)%.
However, the subjects in Jee(2017)¥were first-year
students learning Korean, while those in this study
were not beginners in learning English. Students
in this study had already experienced learning for
at least six years since junior and high schools.
Although as the environment is different, the results
cannot be compared, in general, students in language
learning tend to feel difficulty of speaking. Speaking
requires a complex set of abilities, including
listening to understand what the interlocutor says,
reading to construe what the interlocutor says, and

writing to construct sentences. Moreover, speaking
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and listening involve interlocutors and require
instantaneous judgment. These complexities might
make students feel speaking and listening difficult.
Reading and writing, on the other hand, were
perceived as easier, as students could take time
for those activities, and interlocutors were rarely
involved.

Also, students believed that there is an efficient
way to learn English and anyone could speak a
foreign language. This means that they thought
anyone could speak English if they study efficiently.
Although the word “efficiently” was not clearly
explained as the questionnaire is restricted, their
previous leaning methods may have been inefficient
in nurturing speaking skills. Therefore, to nurture
speaking and listening skills, more practical
communication activities are required, such as
discussion in pairs or groups. This would reduce
anxiety in speaking and listening and increase
confidence in communicating in English. In addition,
such activities would help students with appropriate
word choice for expressing opinions and attitudes,
thereby nurturing speaking ability.

Some students believed that learning English is
the same as learning other subjects, likely due to
experiences of memorizing vocabulary and grammar.
They tended to believe that learning English
involved studying new vocabulary and grammar,
similar to Yan(2020)'V. Students have engaged many
input activities, such as memorizing new vocabulary
and learning grammar in junior high school and high
school. This is different from Jee (2017)%. According
to Jee(2017)%, more than half of the students
understood learning Korean as entirely different
from other subjects in the college. This is because
122 out of 155 students had already experienced
previous foreign language learning other than
Korean. Therefore, they could easily imagine the
process of learning foreign languages. As Jee (2017)®
stated, English is a language activity with others, so
it could be said that learning a different language is
different from learning other subjects, such as math
or chemistry. However, students in this study have
put more weight on memorizing new vocabulary

and grammar than communicating with others

J. Hyogo Univ. of Health Sci. Vol. 9, No. 1, 2021



g

since they started learning English. Therefore, they
may have believed that learning English was not
distinctive from learning other subjects. Practicing
English conversation requires not only remembering
fixed phrases but also learning to fit responses to
the situation. It is crucial to learn new words and
expressions but students need to learn that real
conversation requires not only remembering fixed
phrases but also learning to fit responses to the
situation.

Many students thought it is important to know
the culture in the respective country when they
learn the language. These results support Wenden's
research (Wenden, 1987)'. Indeed, the language is
ingrained its culture. For instance, "It is not my cup
of tea(I do not like it.)" reflects British tea culture.
Some English expression come from their daily life,
so when teaching English, teacher can show where
the specific expressions come from by explaining the
culture.

Most of the students thought that they feel timid
speaking English. Shyness in speaking English
may come from being afraid of making mistakes or
nervousness in speaking with others. However, many
of them thought that speaking English correctly
was not important, so their shyness may have come
from nervousness in speaking English with others.
As it is said that PLS affects communication ability
and anxiety (Noels, Pon & Clément, 1996)%?, these
students may have low PLS. Therefore, giving them
many opportunities to communicate with others can
lead to improve their PLS.

Students often guessed unknown words. This
supports Horwitz(1999)'®, who found that most
students cannot use a foreign language without
guessing unknown words or making mistakes. On
the other hand, Jee(2017)¥found that the low PLS
group showed resistance to guessing unknown
words compared to the high PLS group. This
doesn’'t mean students have high PLS, because this
study did not measure students’ PLS, but if they
do not show resistance to guessing, teachers could
incorporate knowledge of prefixes and postfixes into
English classes to assist in guessing unknown words.

Students tend to be sensitive when it comes to
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their grammatical mistakes. Especially most of the
students in this study think that they would continue
using the wrong sentences unless someone correct
them. In general, although students want teachers
to correct their grammatical mistakes, as indicated
in Bates and Lange (1993)%, teachers should identify
global or local errors. As for grammatical mistakes,
teachers do not have to correct all mistakes as
long as students can communicate and understand
each other. Teachers should first identify whether
student mistakes are global errors that affect the
meaning of the sentence (e.g., I like food is omelet) or
local errors related to single elements in a sentence
(e.g., She have lovely hat.). If students have many
global errors, teacher should correct them.

Learning English is compulsory in Japan, and
people tend to think English is a tool for obtaining
a better job or promotion rather than for learning
about culture or lifestyles in another country.
Students tend to learn English for better future job
opportunities rather than enjoyment. This supports
Horwitz(1999)®and Yan (2020)'V. In this case, the
teacher can offer a specific objective, such as TOEIC
score, for students to clarify their future targets.
The subjects in this study belong to the department
of physical therapy. Therefore, the teacher can
explain how English is useful in their jobs so that
students learn English more practically.

The most important point is that students in this
study believe excellent pronunciation is crucial.
Unlike Korean students in Yan(2020)'", which lived
in the bilingual environment, students in this study
attach great importance on English pronunciation.
Even though it has been long since the idea of
"World Englishes' became popular, it does not seem
to ingrain into students’ consciousness.

Although the exact meaning of “excellent
pronunciation” is unclear, using a native speaker as
a model of good pronunciation may adversely affect
their motivation for learning(Derwing & Munro,
2005)2Y. Extensive stress on pronunciation may be
an obstacle to speaking. When we communicate
with others, we understand meaning from context;
therefore, good pronunciation may not be the first

priority. Now that English education focuses much



Beliefs Regarding Language Learning Among Japanese First-Year University Students in Japan

on nurturing communication skill. In order to
understand that pronunciation is not affected much
when communicating, demonstrating English spoken
in East Asia is one way of being free from Native

Speakerism.
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Appendix 1

Beliefs About Language Learning Inventory

It is easier for children than adults to learn a foreign language.
Some people have a special ability for learning foreign languages.
Some languages are easier to learn than others.
English is: 1. a very difficult language
2. a difficult language
3. a language of medium difficulty
4. an easy language
5. a very easy language
English has similar sentence structure to Japanese.
I believe that I will learn to speak English very well.
It is important to speak English with an excellent pronunciation.
It is necessary to know about English-speaking cultures to speak English.
You shouldn’t say anything in English until you can say it correctly.
It is easier for someone who already speaks a foreign language to learn another one.
It is best to learn English in an English-speaking country.
If someone speaks English, I would go there to practice speaking English.
It is okay to guess if you do not know a word in English.
If someone spent one hour a day learning a language, how long would it take them to speak very well:
1. less than a year
2. 1-2 years
3. 3-5 years
4. 5-10 years
5. You cannot learn a language in 1 hour a day.
I have a special ability for learning foreign languages.
The most important part of learning a foreign language is learning vocabulary words.
It is important to repeat and practice a lot.
I feel timid speaking English with other people.
If beginner students are permitted to make errors in English, it will be difficult for them to speak
correctly later.
The most important part of leaning a foreign language is learning the grammar.
It is important to practice with audio devices, DVDs, and computers.
Women are better than men at learning foreign languages.
If T could speak English very well, I would have many opportunities to use it.
It is easier to speak than to listen and understand a foreign language.
Learning a foreign language is different from learning other academic subjects.
The most important part of learning English is learning how to translate from my native language.
If T learn English very well, I will have better opportunities for a good job.
It is easier to read and write English than to speak and understand it.
People who are good at mathematics or science are not good at learning foreign languages.
People in my country feel that it is important to learn English.
I would like to learn English so that I can get to know people who speak English better.
People who speak more than one language are very intelligent.
We (Japanese people) learn English efficiently.

Everyone can learn to speak a foreign language.
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Appendix 2
Beliefs About Language Learning Inventory (HAZER)

FHERATIE TR INEEZ AT L0085 T,
HHEEE % #8352 720 DR eI 2 R o TV B A b WE T,
OEHEL Y HEELRLTOVEEIH 9,
Pifid: L ETHHLVERTT,
2. WLWEIRTY,
3L EHFEHEL VWEETT,
4. B FEE T,
5. L TCHMHAFHETT,
VGBI HAFELE BTV XS > TwET,
FIITEFEZ ERICEE A L9 ICh 2 EELTVET,
WA S CRAELFH T LITEETT,
WiBE R G 72O HEEE O LIZOWTHI A LEYH ) 7,
WFECTIERICHEE A L) IR ETREE LT ITRETIEDH Y ¥ A,
MEFEZ T TICREL TV A AIZE - T, O SHEXFE T4 2 L IEHE T,
PR CHRFEEZFETH I EDPRKETT,
D LEPPEFELFHFL TV, EIfTo TRFELZFHITHE L LET.
D LHGOMS R WIEREYRD - 72846, TNE2HENL OB FEA.
L LD S FEICIHIMAES LS, ERICHEA X910 RL1CEENRLS SV RN) TTh
1. 1T4ERIN
2. 124
3. 354
4. 5-104f
5. 1HIRHBTEHRIIFERTE A
R EREZ 8 T 2050 e I H D 9
AHEGEZ 855 L CROERERZ LIX, HEFHTT,
72 SABYBERLTHET S LIZEETT,
DONEREFEZFHTIEICHE DY T A
YGEFBHOMOEDPENEFTTIES N R T IUE, S I3H 4 EMICEE T 3L AR Y 9,
NEFEZPZE TS5 L CTiROER LI LI, LEFETT,
F—F4 FHEE DVD, AV Ea— =% 8L THE T2 L IEHEETT,
SHEFESFNCE L CRBRBmI Vb X TEE T,
BDPEFEE LRICERE720, EEEE T CAOBEERTH LBVE T,
HHEREZ W20 B L7205 X 0 DEET 2 L oA H T,
AMEFEEZ ST 52 LMD RFOFELIZRL D T7,
Y2 FHTH L TROEELZZ LE, ROt 2B T 52 LT,
LA EFICHEFELFE LS, L) JVRoRSICETINL ERwE T,
PBREHALZDFHEN D TLILIZENEFELVAB LD T2 LX) HHHTT,
B R R e NIAMEEE 2 28§ 5 2 LI FT9,
BOEDON 2 FHFEFFET L E3EREL LR LT ET,
RIZHEFEE DO N2 BIZOWT L) KBS 27201038552 ¥ H L2 wTT,
24 EFED LG5 N 4 ZHAA VN TT,
A7z BHARNIREL CEEEFH LTS,
AAGHVEFERFEE A L IR T,
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